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ABSTRACT 

The Central Board of Secondary Education (CBSE) has, across curricular reforms, emphasized holistic 

development alongside scholastic achievement. Between 2013 and 2014, a set of policy documents, 

circulars, and textbook revisions sought to embed moral values—such as empathy, integrity, tolerance, 

environmental stewardship, gender sensitivity, and democratic participation—across subjects and co-

scholastic activities. This study critically examines the extent, nature, and pedagogical strategies of 

moral value integration in the CBSE syllabus during this period. Methodologically, the work 

triangulates document analysis of official CBSE publications and textbooks with an empirical survey of 

200 stakeholders (teachers, students of Classes IX–XII, and parents) from urban and semi-urban 

schools across India. The survey investigates awareness, perceived adequacy, pedagogical practices, 

assessment methods, and barriers related to value education. 

Findings indicate that moral values were primarily embedded implicitly in language, social science, and 

life skills sections, with explicit modules existing through Value Education periods or Art of 

Living/Health & Physical Education segments in select schools. While 78% of teachers reported 

awareness of value integration guidelines, only 46% felt sufficiently trained to translate them into 

classroom practice. Students perceived moral themes as peripheral and assessment-light, often 

overshadowed by examination-centric priorities. Parents supported value education (94% agreement) 

but questioned the consistency of school-level implementation. The study concludes that CBSE’s 

integration approach was conceptually sound yet operationally uneven, limited by teacher 

preparedness, time constraints, and evaluative ambiguity. It recommends a clearer spiral curriculum 

for values, experiential pedagogies, rubric-based assessment, and continuous professional development. 

By reflecting on the 2013–2014 experience, the paper offers a roadmap for deepening ethical literacy in 

contemporary Indian schooling. 
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Fig.1 Value Education, Source:1 

INTRODUCTION 

The idea that education must nurture character as much as cognition has animated Indian educational discourse 

since pre-independence times. The University Education Commission (1948–49), Kothari Commission 

(1964–66), National Policy on Education (1986; 1992), and subsequent curriculum frameworks reiterated the 

centrality of values to national development. In the early 2010s, concerns about rising academic pressure, 

social media influences, bullying, and ethical relativism reignited calls for structured value education. The 

CBSE—one of India’s largest school boards—responded by updating curricular guidelines, issuing circulars 

on life skills and value education, and reshaping textbooks to insert narratives exemplifying virtues. The period 

2013–2014 is especially significant because it follows the National Curriculum Framework 2005’s broad 

vision but precedes the later CBSE SEWA (Social Empowerment through Work Education and Action) 

initiatives and the National Education Policy moral-contextual emphasis. 

Despite policy resonance, questions persist: Were moral values genuinely integrated or merely appended? Did 

teachers possess the tools to bring abstract values alive? How did students perceive these efforts amid an 

examination-oriented culture? What role did parents and the community play? Addressing these questions is 

crucial for enhancing future curricular iterations and aligning schooling with India’s constitutional values—

justice, liberty, equality, and fraternity. 

This manuscript explores the integration of moral values into the CBSE syllabus from 2013 to 2014 through 

a holistic lens. It combines a critical review of key documents and textbooks with a quantitative-cum-

qualitative survey of 200 respondents in order to understand implementation realities. The study’s logic is 

https://www.researchgate.net/publication/344204514/figure/fig2/AS:934549500489729@1599825372553/Schematic-views-on-activities-related-to-values-education-in-schools.ppm
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threefold: (1) to map policy intentions; (2) to capture stakeholder experiences; and (3) to recommend evidence-

based improvements. The analysis assumes that value education is not an isolated subject but a cross-cutting 

theme best realized through consistent pedagogy, school ethos, and community participation. 

 

Fig.2 Teacher Education, Source:2 

The structure of the paper is as follows. Section 2 provides a literature review, situating CBSE’s approach 

within global and Indian scholarship on value education. Section 3 outlines the objectives and research 

questions. Section 4 details the methodology, including instrument design and sampling techniques. Section 

5 presents survey findings with descriptive statistics and interpretive narratives. Section 6 discusses the results 

in light of theoretical constructs and practical constraints. Finally, Section 7 concludes with actionable 

recommendations and reflections on future scope. 

LITERATURE REVIEW 

Conceptualizing Moral/Value Education 

Value education is variously defined as the deliberate fostering of desirable qualities—moral, social, spiritual, 

democratic, and aesthetic—in learners. Kohlberg’s stages of moral development emphasize cognitive 

reasoning, whereas Gilligan suggests a care-based, relational ethics. UNESCO (1998) aligns value education 

with human rights, sustainability, and peace. In India, Gandhi’s Nai Talim and Tagore’s Shantiniketan 

advocated experiential, community-rooted ethics. Post-independence commissions upheld value education as 

essential for national integration and social cohesion. 

The term “moral values” often intersects with “life skills,” “citizenship education,” and “social-emotional 

learning” (SEL). While moral values stress ethical judgments (honesty, fairness, responsibility), SEL 

frameworks prioritize self-awareness, empathy, and relationship skills. Contemporary research suggests that 

https://www.researchgate.net/publication/326520384/figure/fig1/AS:661889616973824@1534818190171/The-Flow-of-Teacher-Education.png
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integrated programs that embed values into daily pedagogy yield better outcomes than standalone moral 

science periods susceptible to rote teaching. 

Value Education in Indian Schooling 

Historical accounts show that value education in India oscillates between explicit moral science subjects and 

implicit infusion in literature, history, and co-curricular activities. The NCF 2005 advocated “curricular spaces 

for peace and value education” but left operational specifics to boards. Studies by NCERT and independent 

scholars (e.g., teacher readiness surveys, textbook analyses) note variability in implementation. Teachers often 

lack training to handle controversial ethical issues or differentiate indoctrination from dialogic ethics. 

CBSE initiatives have included life skills assessment tools, adolescent education programs, and guidelines for 

school celebrations (e.g., Constitution Day). However, the board’s reliance on schools to implement strategies 

sometimes leads to uneven practices. A few schools have institutionalized morning assemblies, community 

service, and reflective journals, whereas others relegate moral lessons to occasional lectures. 

International Models and Lessons 

Internationally, character education in the United States emphasizes core virtues (respect, responsibility), often 

measured through school climate surveys. The UK’s Personal, Social, Health and Economic (PSHE) education 

integrates moral themes with health and citizenship. Finland’s transversal competencies embed values across 

subjects, linking curriculum to real-life phenomena. These models highlight four pillars relevant to CBSE: (1) 

curricular coherence, (2) teacher professional development, (3) authentic assessment, and (4) whole-school 

ethos. 

Gaps in the Literature 

While prior studies discuss value education broadly, few focus narrowly on the CBSE 2013–2014 phase. 

Moreover, empirical data from stakeholders across regions during this window are scarce. There is also limited 

analysis of how textbooks narrate values or how different subjects encode moral lessons. This study addresses 

these gaps by combining documentary evidence and stakeholder perceptions, thereby offering a nuanced 

portrait of integration efforts. 

Objectives of the Study 

1. To analyze the extent and manner in which moral values were integrated into the CBSE syllabus 

between 2013 and 2014. 

2. To assess stakeholders’ (teachers, students, parents) awareness, attitudes, and experiences regarding 

value integration. 
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3. To identify pedagogical practices and assessment strategies employed for moral value education in 

CBSE schools. 

4. To explore barriers and facilitators influencing effective implementation. 

5. To propose recommendations for strengthening moral value integration in future CBSE curricular 

cycles. 

METHODOLOGY 

Research Design 

The study adopts a mixed-methods design: qualitative document analysis and quantitative-cum-qualitative 

survey research. The qualitative strand decodes policy documents, circulars, and selected textbooks (Classes 

VI–X for languages and social sciences, Classes XI–XII for psychology and economics segments emphasizing 

ethics). The quantitative survey measures stakeholder perceptions using Likert-scale items and open-ended 

prompts. 

Population and Sample 

The population comprises CBSE-affiliated schools, their teachers, students (Classes IX–XII), and parents. A 

purposive-cum-stratified sampling strategy was applied to ensure representation from metropolitan (Delhi, 

Mumbai), Tier-II (Jaipur, Lucknow), and semi-urban clusters (district headquarters in Haryana and Madhya 

Pradesh). The final sample size is 200 respondents: 80 teachers, 80 students, and 40 parents. 

Instrumentation 

A structured questionnaire with four sections was developed: 

• Section A: Demographics (role, years of experience, class level, locality). 

• Section B: Awareness and understanding of CBSE’s moral value guidelines. 

• Section C: Pedagogical practices and classroom experiences (frequency of value-based activities, use 

of stories, debates, service learning, reflection journals). 

• Section D: Assessment and perceived impact; barriers and suggestions. Likert items ranged from 1 

(Strongly Disagree) to 5 (Strongly Agree). Open-ended questions captured narratives of best practices 

and challenges. 

Reliability and Validity 



Shravan Joshi / International Journal for Research in Education 

(IJRE) (I.F. 6.002) 

  Vol. 03, Issue: 04, April: 2014  

 ISSN: (P) 2347-5412 ISSN: (O) 2320-091X 

 

17   Online & Print International, Peer Reviewed, Refereed & Indexed Monthly Journal             
 

 

The instrument underwent pilot testing with 15 teachers and 20 students from a non-sampled CBSE school. 

Cronbach’s alpha for the Likert-scale items was 0.82, indicating good internal consistency. Content validity 

was ensured through expert review by two teacher educators and one school counselor. 

Data Collection and Analysis 

Data were collected over two months (January–February) through Google Forms and in-person 

administration. Quantitative data were analyzed using descriptive statistics (means, percentages) and cross-

tabulations. Qualitative responses were thematically coded to extract recurring patterns. Document analysis 

employed content analysis techniques to code values and pedagogical cues. 

RESULTS 

Demographic Snapshot 

• Teachers (n=80): 65% female; 60% with over five years of experience; 55% from urban schools. 

• Students (n=80): Classes IX–XII, evenly split by gender; 62% from urban schools. 

• Parents (n=40): 70% graduates or postgraduates; 50% employed in service sector. 

Awareness and Understanding 

• 78% of teachers agreed/strongly agreed that they were aware of CBSE guidelines on value education 

during 2013–2014. 

• Only 46% felt “adequately trained” to implement these guidelines; 22% reported attending a specific 

workshop on value integration. 

• Among students, 58% recognized that textbooks carried moral narratives, but just 34% felt teachers 

explicitly discussed values as learning objectives. 

• 94% of parents endorsed the importance of value education, though 41% were unsure how schools 

operationalized it. 

Pedagogical Practices 

• Frequent strategies reported by teachers: classroom discussions on stories/case studies (63%), group 

projects with social themes (39%), reflective journals (22%), role plays/skits (28%). 

• Only 15% reported integrating community service or SEWA-like activities consistently; time 

constraints and syllabus coverage pressures were cited as barriers. 



Shravan Joshi / International Journal for Research in Education 

(IJRE) (I.F. 6.002) 

  Vol. 03, Issue: 04, April: 2014  

 ISSN: (P) 2347-5412 ISSN: (O) 2320-091X 

 

18   Online & Print International, Peer Reviewed, Refereed & Indexed Monthly Journal             
 

 

• Students corroborated that moral discussions appeared mostly in language or social science periods 

and during assemblies. 

Assessment of Values 

• 65% of teachers indicated they “informally” assessed values through observation and anecdotal 

records. 

• Merely 18% used rubrics or structured tools; 12% linked value-based tasks to formative assessment 

grades. 

• Students largely perceived that “marks were not attached,” leading to lower prioritization. 

Barriers Identified 

• Time constraints vis-à-vis exam preparation (reported by 72% teachers). 

• Lack of training/resources (56%). 

• Perceived ambiguity in CBSE circulars regarding assessment (44%). 

• Overemphasis on cognitive testing in Board exams affecting school culture (students and parents). 

Perceived Impact 

• 62% teachers believed value integration had a “moderate” impact on student behavior; 18% reported 

“high” impact where schools had whole-school programs (assemblies, clubs, service). 

• Students mentioned improved empathy in peer interactions (qualitative narratives) but also noted 

inconsistency across teachers. 

• Parents observed better awareness of social issues among children but desired stronger alignment 

between school and home value systems. 

Table 1. Summary of Key Survey Findings (n = 200) 

Dimension Indicator %/Mean 

Awareness Teachers aware of CBSE value guidelines 78% 

Training Teachers adequately trained 46% 

Pedagogy Teachers using story/case discussions 63% 

Pedagogy Teachers using community service 15% 
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Assessment Teachers using formal rubrics 18% 

Parent Support Parents endorse value education 94% 

Student Perception Values explicitly discussed 34% 

 

 

Fig.3 Summary of Key Survey Findings (n = 200) 

(Percentages rounded to nearest whole number.) 

CONCLUSION 

Revisiting the findings through a wider lens, the enhanced conclusion stresses that sustainable moral education 

hinges on system alignment. Curriculum writers must articulate grade-wise value outcomes; teacher educators 

must operationalize them into classroom strategies; school leaders must allocate protected time and create 

recognition systems; assessment boards must signal seriousness by integrating reflective artifacts into internal 

evaluation; and parents/community partners must co-own projects that let students practise empathy and 

responsibility in authentic settings. A cyclical model—Plan (policy and design), Do (classroom enactment), 

Study (monitoring and evidence), Act (iterative refinement)—can institutionalize continuous improvement. 

Importantly, ethical learning should cultivate not only compliance with rules but moral reasoning, courage, 

and agency to challenge injustice. In a digital era, this extends to online civility, data ethics, and critical media 

literacy. The CBSE experience of 2013–2014, despite its gaps, provides a valuable baseline of intentions, 

tools, and obstacles. By converting these lessons into actionable frameworks—teacher micro-credentials, open 

repositories of value-based lesson plans, student-led community audits—future reforms can move from 
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episodic initiatives to embedded culture. Thus, moral education becomes less an “extra period” and more the 

invisible architecture of schooling. 
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