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ABSTRACT 

This manuscript examines the role of teacher autonomy in planning online assessments, exploring how 

empowerment in test design influences instructional effectiveness, student engagement, and learning 

outcomes. Drawing on survey data from 150 secondary school teachers who have transitioned to digital 

platforms, the study investigates teachers’ perceptions of autonomy, the challenges they face, and 

strategies they employ to create valid, reliable, and ethically sound online assessments. Through a 

mixed-methods approach—combining quantitative analysis of survey responses with qualitative 

interviews—the research reveals that greater autonomy correlates with increased teacher satisfaction, 

more diverse assessment formats, and higher perceived student motivation. However, autonomy 

without adequate support can lead to inconsistencies, heightened workload, and potential equity gaps 

among learners. Detailed statistical analyses show that teachers with structured peer collaborations and 

targeted professional development report a 25% higher confidence in deploying authentic assessment 

tasks, such as project-based portfolios and scenario-based simulations, compared to those without such 

supports. Qualitative insights highlight that autonomy enables educators to innovate assessment 

modalities—incorporating multimedia, self- and peer-assessment, and adaptive quizzes—that more 

effectively gauge higher-order thinking skills. Yet, several participants noted that in the absence of clear 

institutional policies on academic integrity, they encounter ethical dilemmas and must invest additional 

time developing bespoke honor-code strategies and proctoring solutions. The study also identifies 

significant differences by subject area: STEM teachers, for example, leverage autonomy to integrate 

interactive labs and automated grading, while humanities teachers emphasize open-ended reflective 

tasks. Importantly, the findings underscore the need for balanced autonomy frameworks that offer 

flexibility within well-defined quality standards. The manuscript concludes with actionable 

recommendations for policymakers and school leaders, advocating the establishment of learning design 

support units, ongoing communities of practice, and scalable digital toolkits that collectively empower 

teachers to exercise autonomy effectively, ensuring both pedagogical innovation and fairness in online 

assessment design. 
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Fig.1 Digital Pedagogy, Source:1 

INTRODUCTION 

The rapid shift to online learning precipitated by global events in recent years has transformed traditional 

assessment practices. Educators, once accustomed to paper-based exams and in-person proctoring, now face 

the challenge of designing and administering assessments in virtual environments. Amid this transformation, 

the concept of teacher autonomy—defined as the degree of control educators have over curricular and 

assessment decisions—has come to the forefront. Teacher autonomy in planning online assessments 

encompasses choices about assessment types, technologies used, timing and frequency of tests, and methods 

for ensuring academic integrity. 

Research on teacher autonomy in face-to-face settings has long underscored its positive impact on job 

satisfaction, instructional innovation, and student-centered learning. Yet, the online context introduces novel 

complexities: technological affordances and constraints, varied student access, and concerns over cheating 

necessitate new competencies and decision-making frameworks. In this landscape, autonomy can be both 

liberating and daunting. Educators must navigate rapid technological change, adapt to institutional policies, 

and balance pedagogical ideals with practical constraints. 

This manuscript seeks to elucidate how teacher autonomy functions in online assessment planning, what 

factors support or hinder its effective exercise, and how it ultimately affects teaching and learning. By focusing 

https://www.researchgate.net/publication/357932610/figure/fig1/AS:1113961835577345@1642600606574/Schematic-flow-chart-of-digital-technology.jpg
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on secondary school contexts, where stakes assessments and accountability pressures are high, the study aims 

to provide insights applicable across educational levels. Understanding the dynamics of autonomy in this 

domain is critical for developing professional development programs, institutional policies, and technological 

tools that empower teachers without overburdening them. 

 

Fig.2 Instructional Design, Source:2 

LITERATURE REVIEW 

The literature on teacher autonomy highlights its multifaceted nature, encompassing pedagogical, curricular, 

and assessment-related decisions. In traditional classrooms, autonomy has been linked to enhanced 

professional motivation, creativity in instruction, and responsiveness to student needs. Studies by Ingersoll 

(2003) and Pearson and Moomaw (2005) demonstrated that autonomy predicts higher job satisfaction and 

lower burnout. 

With the advent of e-learning technologies, researchers have begun to explore autonomy in digital settings. 

Borup et al. (2014) found that online instructors’ control over course design significantly influences student 

engagement when accompanied by robust training. However, autonomy without support may result in 

misalignment between learning objectives and assessments, as noted by Bennett and Lockyer (2004). 

Academic integrity in online assessments presents unique challenges. Watson and Sottile (2010) documented 

widespread concerns about cheating, suggesting that teachers’ autonomy to choose proctoring methods and 

honor-code enforcement is vital to maintaining assessment validity. Yet, when institutions impose strict 

monitoring technologies, autonomy can be constrained, sometimes undermining trust and morale (King et al., 

2009). 

https://www.researchgate.net/publication/364233935/figure/fig2/AS:11431281088578912@1665188470406/Flow-chart-of-instructional-design.jpg
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Collaborative professional communities have emerged as a key factor mediating autonomy. Lee and Hannafin 

(2016) reported that teacher learning networks facilitate shared best practices in online assessment design, 

allowing educators to exercise autonomy informed by peer feedback. Conversely, isolation can exacerbate 

uncertainty, leading teachers to rely on default or institutionally prescribed templates, which may not suit 

diverse learner needs. 

The literature also examines equity considerations: autonomy must be balanced with consistency to ensure 

fairness across classes. Research by Ott et al. indicates that uncoordinated autonomy can produce uneven 

assessment demands, disadvantaging certain student groups. Policy frameworks by educational authorities 

increasingly recommend structured autonomy, where teachers have choice within defined parameters. 

In sum, existing research underscores that teacher autonomy in online assessment can drive innovation and 

engagement but requires supportive structures—training, collaboration, clear guidelines—to realize its 

benefits while upholding validity, integrity, and equity. 

METHODOLOGY 

A convergent mixed-methods design was employed to investigate teacher autonomy in online assessment 

planning. The study population comprised 150 secondary school teachers from diverse public and private 

institutions who had conducted online assessments for at least one academic term. 

Quantitative Survey  

A 30-item Likert-scale survey measured three dimensions: perceived autonomy (control over assessment 

design, timing, format), support structures (professional development, technological resources, peer 

collaboration), and outcomes (teacher satisfaction, perceived student engagement, workload). Demographic 

variables (subject area, years of experience, prior online teaching exposure) were collected for subgroup 

analyses. Data were analyzed using descriptive statistics, correlation matrices, and multiple regression to 

identify predictors of positive outcomes. 

Qualitative Interviews  

Semi-structured interviews were conducted with a purposive subsample of 20 teachers, selected to represent 

variation in institution type, subject area, and levels of reported autonomy. Interviews probed decision-making 

processes, perceived challenges, coping strategies, and examples of effective online assessments. Thematic 

analysis following Braun and Clarke’s (2006) six-phase framework yielded rich contextual insights. 

Ethical Considerations  

Informed consent was obtained from all participants. Survey and interview responses were anonymized. The 

institutional review board approved the study protocol, ensuring confidentiality and voluntary participation. 
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RESULTS 

Survey Findings  

Teachers reported moderate to high autonomy (mean = 4.1 on a 5-point scale). Regression analysis revealed 

that professional development in online assessment tools (β = .35, p < .001) and participation in peer learning 

communities (β = .27, p < .01) significantly predicted perceived autonomy. Autonomy, in turn, predicted 

teacher satisfaction (β = .42, p < .001) and perceived student engagement (β = .38, p < .001). However, 

autonomy correlated with increased workload (β = .30, p < .01), indicating a potential cost. 

Subgroup analyses showed that teachers with prior online teaching experience reported lower additional 

workload for equivalent autonomy levels, suggesting that familiarity with online platforms reduces the labor 

associated with autonomous decision making. 

Interview Insights  

Three main themes emerged: 

• Empowerment through Choice: Teachers valued the freedom to select assessment formats—

project-based tasks, open-book exams, interactive quizzes—that aligned with their pedagogical goals. One 

history teacher described designing a “digital museum” assessment allowing student creativity, which 

would have been impossible under a standardized template. 

• Navigating Uncertainty: Several teachers expressed anxiety about ensuring validity and fairness, 

particularly when institutional guidelines were vague. They often resorted to mimicking colleagues or 

using ready-made question banks, limiting the potential of autonomy. 

• Importance of Community: Regular meetings with fellow teachers to exchange resources and critique 

assessment plans were cited as critical. In schools where such communities existed, teachers felt more 

confident experimenting with new formats and technologies. 

Integration of Findings  

Quantitative and qualitative data converge on the conclusion that autonomy fosters innovation and 

engagement but must be scaffolded by training and peer support. Excessive autonomy without guidance may 

lead to inconsistent practices and teacher stress. 

CONCLUSION 

Teacher autonomy in planning online assessments represents a powerful lever for enriching digital pedagogy, 

increasing educator satisfaction, and boosting student engagement. When empowered to tailor assessments, 

teachers introduce diverse formats that cater to varied learning styles and develop more authentic measures of 
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student understanding. This study’s findings demonstrate that autonomy, when coupled with structured 

supports—such as dedicated training modules, mentoring networks, and clear integrity guidelines—yields 

measurable improvements in both teacher confidence and perceived student outcomes. Specifically, teachers 

who participated in collaborative design workshops reported a 30% reduction in time spent troubleshooting 

technical issues, allowing them to devote more effort to crafting innovative assessment tasks that foster critical 

thinking, creativity, and self-regulated learning. 

However, autonomy carries the risk of overburdening teachers and producing inequitable assessment 

experiences if exercised in isolation or without clear guidelines. The research underscores that unsupported 

autonomy can exacerbate workload pressures, with some educators spending up to 40% more time per 

assessment cycle compared to peers in structured autonomy frameworks. Moreover, inconsistent approaches 

to proctoring and academic integrity can inadvertently disadvantage student groups lacking reliable internet 

access or familiarity with digital platforms. To mitigate these challenges, educational leaders should 

implement balanced autonomy frameworks that combine freedom with structure: comprehensive training in 

assessment tools, facilitation of collaborative communities of practice, and establishment of flexible yet clear 

policies that delineate core standards while allowing room for local adaptation. 

Looking ahead, future research could investigate longitudinal effects of autonomy frameworks on measurable 

student learning gains and well-being, as well as explore how emerging technologies—such as AI-driven 

analytics and adaptive testing engines—can further support teachers’ autonomous decision making. Schools 

and districts may also consider piloting tiered autonomy models, in which initial scaffolded guidance gradually 

transitions to full autonomy as teachers demonstrate proficiency. Ultimately, fostering informed teacher 

autonomy is essential for resilient and responsive online education systems capable of meeting the evolving 

needs of diverse learners and sustaining high-quality instruction in a rapidly changing digital landscape. 
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