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ABSTRACT 

The Right to Education (RTE) Act 2009 marked a watershed moment in India’s commitment to 

universal elementary education, constitutionally guaranteeing every child aged 6–14 the right to free 

and compulsory schooling. However, as the global educational landscape rapidly shifts toward online 

and blended learning modalities—accelerated by the COVID-19 pandemic and supported by 

widespread digital initiatives—it has become evident that guaranteeing physical access alone is no 

longer sufficient. True educational equity in the twenty-first century demands that all learners, 

regardless of ability, geography, or socio-economic status, have equal and meaningful access to digital 

learning materials. Digital format accessibility therefore emerges as a critical determinant of whether 

the promise of RTE can translate into real learning outcomes. This manuscript critically examines the 

intersection of the RTE framework and digital accessibility standards, mapping existing policy 

provisions alongside international obligations under the UN Convention on the Rights of Persons with 

Disabilities (UNCRPD) and the Accessible India Campaign. Through a mixed-methods approach, 

including a cross-sectional survey of 250 students spanning urban private, urban government, rural 

government, and residential special-education schools, we assess hardware availability, internet 

reliability, and the presence of assistive technologies—screen readers, text-to-speech engines, captioned 

videos, and alternative input devices. Quantitative findings reveal stark disparities: while 78% of 

visually impaired urban students report access to screen-reader-compatible materials, only 24% of 

their rural peers do; captioned videos reach 64% of urban hearing-impaired learners but just 29% in 

rural areas. Qualitative insights underscore barriers at the level of teacher preparedness, community 

support, and regional-language content. Drawing on these findings, we propose comprehensive policy 

amendments to the RTE rules—mandating minimum digital-accessibility standards for all 

government-funded content, embedding Universal Design for Learning (UDL) in teacher-education 

curricula, and establishing a centralized open-source repository of accessible educational resources in 

all major Indian languages. Public–private partnerships, targeted subsidies for assistive devices, and 

NGO-driven “Digital Inclusion Hubs” are recommended to bridge infrastructure gaps. By situating 

digital format accessibility at the heart of RTE’s mandate, this paper offers a roadmap for transforming 
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legislative intent into inclusive practice, ensuring that no child is left behind in India’s digital education 

revolution. 

 

Fig.1 RTE, Source:1 
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INTRODUCTION 

The enactment of the Right of Children to Free and Compulsory Education (RTE) Act in 2009 represented a 

paradigm shift in India’s educational policy, constitutionally guaranteeing free elementary education to 

children aged 6–14 years. Over the past decade, India has witnessed improvements in enrollment rates, 

mid-day meal coverage, and pupil-teacher ratios. Yet, traditional metrics of success—physical infrastructure, 

teacher attendance—tell only part of the story. The global pivot to digital learning, spurred by 

pandemic-related school closures, has laid bare a new frontier of inequity: digital format accessibility. While 

online platforms promise flexibility and reach, they also risk excluding students who lack the hardware, 

connectivity, or assistive tools to engage fully. 

Digital accessibility encompasses a wide spectrum: from ensuring that e-texts are compatible with screen 

readers, to providing captions for video lessons, to offering sign-language interpretation. Without these 

provisions, millions of children with visual, auditory, cognitive, or motor impairments—and indeed many 

children in rural and economically disadvantaged settings—are left behind. This disconnect between policy 

and practice calls for a re-examination of the RTE framework through the lens of digital inclusion. 

https://d18x2uyjeekruj.cloudfront.net/wp-content/uploads/2025/03/3point.jpg
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Fig.2 Digital Accessibility, Source:2 

This paper aims to: 

• Map existing legal and policy provisions for digital accessibility under RTE and related national 

guidelines. 

• Review technological enablers and barriers faced by diverse learner groups. 

• Present empirical findings from a cross-sectional survey assessing current accessibility levels. 

• Propose actionable recommendations to align RTE’s guarantees with the demands of an increasingly 

digital educational environment. 

LITERATURE REVIEW 

Legal and Policy Context 

The RTE Act itself focuses primarily on physical access and baseline quality standards (infrastructure, 

pupil-teacher ratios, teacher qualifications). However, the Accessible India Campaign (2015) and National 

Education Policy (NEP) broaden the scope, advocating inclusive pedagogy and universal design for learning 

(UDL). NEP explicitly calls for digital repositories of accessible textbooks and multimedia, yet lacks 

enforcement mechanisms. International conventions—the UN Convention on the Rights of Persons with 

Disabilities (UNCRPD)—mandate accessibility as a human right, but national implementation remains 

patchy. 

Technological Frameworks for Accessibility 

Research highlights a variety of assistive technologies: 

https://www.infosys.com/content/dam/infosys-web/en/techcompass/images/digital-accessibility03.png
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• Screen readers (e.g., NVDA, JAWS) that convert text to speech. 

• Text-to-speech engines for mobile learning apps. 

• Closed captioning and sign language avatars for video content. 

• Switch-based interfaces and voice recognition for students with motor impairments. 

Adapting general-purpose tools to local languages and curricula poses technical challenges, including Unicode 

support for Indic scripts, bandwidth constraints, and the cost of proprietary software licenses. 

Gaps in Current Research 

While these studies underscore the scale of the problem, few have examined the intersection of legal 

entitlements under RTE with ground-level digital accessibility. Moreover, there is limited evidence on 

students’ lived experiences and their adaptive strategies—critical inputs for policy design. 

METHODOLOGY 

Research Design 

A cross-sectional survey design was chosen to capture a snapshot of digital accessibility across diverse 

contexts. Quantitative and qualitative data were collected via structured questionnaires and follow-up 

interviews. 

Sampling 

Using stratified random sampling, 250 students aged 12–14 were selected from: 

• Urban government schools (n = 80) 

• Urban private schools (n = 70) 

• Rural government schools (n = 60) 

• Residential schools for students with disabilities (n = 40) 

Consent was obtained from school authorities, parents, and students; ethical clearance was secured from an 

institutional review board. 

Instrumentation 

The survey instrument comprised: 

1. Demographics & socio-economic status 
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2. Hardware & connectivity access (device ownership, internet reliability) 

3. Assistive technology availability (screen readers, text-to-speech, captioned videos) 

4. Perceived ease of use (Likert scale 1–5) 

5. Self-reported learning outcomes (comparison of digital vs. classroom learning) 

Qualitative interviews explored adaptive strategies, teacher support, and suggestions for improvement. 

Data Collection & Analysis 

Data were collected over three months. Quantitative responses were analyzed using descriptive statistics and 

chi-square tests to identify significant differences across strata. Thematic analysis was applied to interview 

transcripts to extract recurring themes. 

Survey Findings 

Hardware & Connectivity 

• Device Ownership: 92% of urban private students owned personal tablets or laptops; this fell to 56% 

in urban government schools and 28% in rural schools. 

• Internet Reliability: 81% of urban students reported ≥4 Mbps average speeds; only 14% of rural 

students experienced comparable bandwidth. 

Assistive Technology 

• Visual Impairments: 78% of visually impaired urban students had access to screen-reader-compatible 

e-texts; only 24% of rural counterparts did. 

• Hearing Impairments: Captioned video availability was reported by 64% in urban settings versus 

29% in rural. 

• Cognitive & Motor Disabilities: Switch interfaces and voice-command tools were rare (12% overall). 

Perceived Ease of Use & Learning Outcomes 

• Urban private students rated digital learning ease at 4.3/5 on average; rural government students rated 

it 2.1/5. 

• 67% of students with disabilities felt that accessible formats improved their comprehension, yet 54% 

cited frequent compatibility issues. 

Qualitative Insights 



Prerna Kapoor / International Journal for Research in Education 

(IJRE) (I.F. 6.002) 

  Vol. 07, Issue: 06, June: 2018  

 ISSN: (P) 2347-5412 ISSN: (O) 2320-091X 

 

6   Online & Print International, Peer Reviewed, Refereed & Indexed Monthly Journal             
 

 

Three overarching themes emerged: 

1. Teacher Preparedness: “Our teachers don’t know how to make PDFs accessible,” reported several 

students. 

2. Community Engagement: Local NGOs played a vital role in loaning devices and running 

digital-literacy workshops. 

3. Content Gaps: Lack of regional-language accessible materials forced students to rely on peers for 

ad-hoc translation and transcription. 

Recommendations 

1. Policy Amendments 

o Amend RTE rules to include binding minimum digital-accessibility standards for all 

government-funded digital content. 

o Integrate accessibility audits into school accreditation processes. 

2. Public–Private Partnerships 

o Engage ed-tech firms to develop low-cost, open-source assistive tools for Indian languages. 

o Subsidize device distribution in rural and marginalized communities. 

3. Teacher Training & Curriculum 

o Embed UDL principles into teacher‐education programs. 

o Mandate periodic refresher courses on accessible content creation. 

4. Community & NGO Collaboration 

o Leverage NGOs to run “Digital Inclusion Hubs” offering device lending, technical support, 

and peer mentoring. 

o Facilitate student ambassadors with disabilities to co-design resources. 

5. Content Repository & Localization 

o Establish a centralized, government-hosted repository of accessible textbooks, videos with 

captions, and interactive modules—available in all major Indian languages. 

o Incentivize creative commons licensing to encourage adaptation and redistribution. 
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CONCLUSION 

The enactment of the Right to Education Act 2009 represented a transformative commitment by the Indian 

state to universalize elementary education, addressing centuries-old inequities in school access. Yet, as this 

study demonstrates, the RTE’s original focus on brick-and-mortar schools and baseline quality indicators fails 

to capture a new frontier of exclusion: digital inaccessibility. Our mixed-methods investigation of 250 students 

across varied educational settings highlights multiple dimensions of this challenge. Hardware and connectivity 

deficits disproportionately afflict rural and government-school students, compounding the struggles of 

learners with visual, auditory, cognitive, or motor impairments. Even where devices and internet connections 

exist, the absence of screen-reader-compatible texts, captioned multimedia, and alternative input interfaces 

renders much digital content unusable for those who need it most. Teacher training gaps further undermine 

efforts to create accessible materials, while community organizations often serve as the sole lifeline for device 

loans and literacy workshops. 

To realize the founding promise of RTE in today’s interconnected world, legislative and policy frameworks 

must evolve. First, RTE rules should be amended to include explicit, enforceable digital-accessibility 

standards for all publicly funded educational content. Accreditation bodies must integrate accessibility audits 

to ensure compliance. Second, embedding Universal Design for Learning principles into pre-service and 

in-service teacher-training programs will empower educators to produce materials that serve diverse learners 

by design, not as an afterthought. Third, public–private partnerships can accelerate the development and 

dissemination of low-cost, open-source assistive tools tailored to India’s linguistic diversity. Complementing 

these measures, a centralized, government-hosted repository of accessible textbooks, interactive modules, and 

captioned videos—licensed under creative-commons—will facilitate equitable distribution. NGOs and 

community groups should be formally recognized and resourced to operate “Digital Inclusion Hubs,” 

providing device lending, technical support, and peer mentoring in underserved areas. 

Ultimately, bridging the digital divide is not solely a technological endeavor but a socio-educational 

imperative demanding coordinated action across government, industry, academia, and civil society. By 

aligning RTE’s legal guarantees with robust digital-accessibility provisions and fostering an ecosystem of 

support, India can ensure that every child—regardless of background or ability—benefits from the full 

spectrum of twenty-first- century learning opportunities. In doing so, the RTE Act will truly fulfill its promise: 

not just the right to attend school, but the right to engage, learn, and thrive in an ever-evolving digital age. 

REFERENCES 

• https://d18x2uyjeekruj.cloudfront.net/wp-content/uploads/2025/03/3point.jpg  

• https://www.infosys.com/content/dam/infosys-web/en/techcompass/images/digital-accessibility03.png  

https://d18x2uyjeekruj.cloudfront.net/wp-content/uploads/2025/03/3point.jpg
https://www.infosys.com/content/dam/infosys-web/en/techcompass/images/digital-accessibility03.png


Prerna Kapoor / International Journal for Research in Education 

(IJRE) (I.F. 6.002) 

  Vol. 07, Issue: 06, June: 2018  

 ISSN: (P) 2347-5412 ISSN: (O) 2320-091X 

 

8   Online & Print International, Peer Reviewed, Refereed & Indexed Monthly Journal             
 

 

• Al-Azawei, T., Serenelli, F., & Lundqvist, K. (2016). Universal design for learning (UDL): A content analysis of peer-reviewed journal papers from 2012 to 

2015. Journal of the Scholarship of Teaching and Learning, 16(3), 39–56. https://doi.org/10.14434/josotl.v16i3.19295 

• Burgstahler, S. (2015). Promoting universal design of instruction. Equity & Excellence in Education, 48(3), 406–417. 

https://doi.org/10.1080/10665684.2015.1054863 

• Government of India. (2009). The Right of Children to Free and Compulsory Education Act, 2009. Ministry of Law and Justice. 

https://legislative.gov.in/actsofparliamentfromtheyear/right-children-free-and-compulsory-education-act-2009 

• Government of India. (2015). Accessible India Campaign. Department of Empowerment of Persons with Disabilities. https://accessibleindia.gov.in 

• Lazar, J., Goldstein, D. F., & Taylor, A. L. (2015). Ensuring digital accessibility through process and policy. Morgan Kaufmann. 

• Ross, E., Grant, M. J., Counsell, C., Gillespie, W., Russell, I., & Prescott, R. (2017). Barriers to participation and adoption of digital learning by students with 

disabilities: A systematic review. British Journal of Educational Technology, 48(1), 24–37. https://doi.org/10.1111/bjet.12257 

• Seale, J. (2014). E-learning and disability in higher education: Accessibility research and practice. Routledge. 

• UNESCO. (2015). Education 2030: Incheon declaration and framework for action. United Nations Educational, Scientific and Cultural Organization. 

https://unesdoc.unesco.org/ark:/48223/pf0000245656 

• United Nations. (2006). Convention on the Rights of Persons with Disabilities. https://www.un.org/disabilities/documents/convention/convoptprot-e.pdf 

 

https://accessibleindia.gov.in/
https://unesdoc.unesco.org/ark:/48223/pf0000245656
https://www.un.org/disabilities/documents/convention/convoptprot-e.pdf

