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ABSTRACT 

The acceleration of online learning—propelled by rapid technological innovation and catalyzed by global events such as the 

COVID-19 pandemic—has profoundly reshaped educational landscapes. While interventions often concentrate on 

instructional design and learner characteristics, family dynamics play an equally pivotal yet underexamined role in 

determining student success in virtual environments. This study rigorously explores how elements of family structure 

(including single-parent, dual-working, and multigenerational households), parental involvement styles (monitoring, 

emotional support, and resource facilitation), the quality of the home learning environment (dedicated workspace, 

technological access, and established routines), and sibling relationships (collaboration, rivalry, and device sharing) 

collectively influence secondary-level learners’ academic engagement, performance metrics, and psychological well-being in 

fully online courses. Employing a convergent mixed-methods design with quantitative data from 312 students and qualitative 

insights from 24 parent–student dyads, we triangulate survey responses, official grade records, and thematic interview 

analyses. Quantitative findings demonstrate that parental involvement and home environment quality account for 

approximately 40% of variance in both engagement and GPA, whereas sibling relationship quality exerts a smaller but still 

significant effect on engagement. Qualitative narratives illuminate mechanisms such as co-constructed daily schedules, 

real-time emotional scaffolding, peer tutoring among siblings, and adaptive strategies in resource-constrained homes. Our 

conclusions underscore that cohesive, communicative, and resource-rich family contexts act as essential enablers of online 

learning success. We offer concrete, family-centered recommendations—ranging from educator–parent communication 

protocols to policy initiatives for equitable device access—with implications for future research on longitudinal family 

influences and culturally diverse settings. 
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INTRODUCTION 

The global pivot toward online learning has accelerated over the last decade, driven by the dual forces of technological advancement 

and unforeseen exigencies such as the COVID-19 pandemic. Virtual education platforms promise unprecedented flexibility, 

personalized pacing, and ubiquitous access to instructional resources (Anderson, 2019). Nevertheless, persistent achievement gaps 

and variability in student outcomes indicate that technological affordances alone cannot guarantee success. While prior research has 

emphasized learner self-regulation and pedagogical innovation, the proximal social environment—specifically, family dynamics—

remains underexplored despite its known influence in traditional educational contexts (Bhattacharya & Sharma, 2020). 
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Figure-1.Family Support Spectrum: From Hindering to Enabling Online Learning 

Family systems encompass a constellation of interrelated factors: parental behaviors (from direct monitoring to emotional 

encouragement), physical and technological resources within the home, sibling interactions (ranging from collaborative peer 

tutoring to device conflicts), and broader structural characteristics (such as single- versus dual-parent households and 

multigenerational living arrangements). In brick-and-mortar schooling, robust parental involvement correlates with higher grades 

and increased motivation (Hill & Tyson, 2009; Fan & Chen, 2001). Yet online learning’s unique demands—increased requirement 

for self-directed study, technological fluency, and sustained engagement outside the formal classroom—may amplify or alter these 

family influences. 

For instance, in fully online secondary schools, parental monitoring not only involves overseeing homework completion but also 

ensuring reliable internet connectivity, managing multiple siblings’ device usage, and troubleshooting technical barriers. Emotional 

support, articulated through encouragement during challenging assignments and stress-reduction strategies, can buffer against the 

isolation that sometimes accompanies virtual learning (Kearney & Perkins, 2015). Sibling relationships further shape learners’ 

experiences: older siblings often serve as informal tutors, while competition for shared devices can generate conflict that undermines 

focus. Moreover, the home learning environment—defined by dedicated study spaces, established daily schedules, and parental 

expectations—creates the conditions under which students engage with digital content (Dumford & Miller, 2018; Martin et al., 

2020). 

Given the rapid expansion of online schooling globally—especially during pandemic-induced closures—it is critical to understand 

the multifaceted ways in which family dynamics facilitate or impede virtual learning success. This study addresses three core 

questions: (1) Which family characteristics most strongly predict student engagement and academic performance in online learning? 

(2) How do sibling relationships and extended family involvement influence learner motivation, technological proficiency, and 

self-regulation? and (3) What evidence-based strategies can educators and policymakers adopt to leverage family systems for 
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enhanced student outcomes? By integrating quantitative metrics with rich qualitative narratives, this research aims to inform 

family-centered interventions and policy frameworks that recognize households as fundamental stakeholders in virtual education. 

 

Figure-2.Family Dynamics and Online Learning Success 

LITERATURE REVIEW 

Parental Involvement in Virtual Contexts 

Parental involvement broadly encompasses behaviors such as setting academic expectations, supervising assignments, and 

maintaining communication with educators (Fan & Chen, 2001). In online learning, involvement extends to managing digital 

access—ensuring devices are operational, monitoring login times, and intervening when technical issues arise (Jung & Lee, 2018). 

Empirical evidence indicates that active parental monitoring correlates with higher course completion rates and elevated grades in 

online environments (Xie & Ke, 2018). Moreover, parents who provide emotional scaffolding—expressions of confidence, stress 

management through breaks, and positive feedback—significantly reduce student anxiety and promote persistence in self-paced 

modules (Kearney & Perkins, 2015). 

Despite clear benefits, overinvolvement can inadvertently undermine learner autonomy. Overly prescriptive monitoring may lead 

to dependency and reduced self-regulated behaviors (Broadbent & Poon, 2015). Thus, effective parental involvement in online 

contexts requires a balance: consistent oversight coupled with opportunities for independent problem-solving. 

Quality of the Home Learning Environment 
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The tangible resources available at home—private workspaces, high-speed internet, sufficient devices, and ergonomic furniture—

form the bedrock of successful online learning (Dumford & Miller, 2018; Martin et al., 2020). Dedicated study areas reduce 

distractions and reinforce psychological boundaries between leisure and academic activities. Conversely, students studying in 

multipurpose spaces (e.g., dining tables) report lower concentration and more frequent interruption. In socioeconomically 

disadvantaged households, limited device availability necessitates sharing and scheduling, which can disrupt learning rhythms. 

Families adapt through creative strategies—rotating schedules, leveraging mobile hotspots, and accessing community Wi-Fi—but 

these workarounds may be insufficient to fully replicate the stability of personal devices. 

Beyond physical resources, the psychological climate—family routines, norms around screen time, and collective attitudes toward 

education—deeply influences self-regulation. Homes with clearly defined daily schedules and expectations foster discipline and 

time management, whereas disorganized environments, marked by irregular meal and sleep times, exacerbate procrastination 

(Rouse, 2016; Tsai & Tsai, 2020). 

Sibling Dynamics: Collaboration and Conflict 

Siblings constitute immediate peer networks that can facilitate collaborative learning. Older siblings frequently assume tutor-like 

roles, clarifying platform functionalities, reviewing materials, and administering quizzes (Lareau & Weininger, 2003; Whiteman et 

al., 2010). Such near-peer teaching benefits both parties: the tutor consolidates knowledge by teaching, and the tutee gains relatable 

guidance. However, resource competition—particularly where devices are scarce—can precipitate conflict, negatively impacting 

both academic engagement and family harmony (Bonifacci et al., 2019). In these circumstances, parental mediation through 

equitable scheduling and transparent negotiation is essential to mitigate distractions and interpersonal stress. 

Structural and Cultural Contexts 

Family structures vary widely: single-parent households and dual-working parents often face time constraints that limit real-time 

supervision, whereas multigenerational households may benefit from additional caregivers (grandparents, aunts/uncles) who provide 

academic and emotional support (Syed & Azmitia, 2008). Extended family members can offer intermittent check-ins, 

storytelling-based reinforcement of concepts, and monitoring that supplements parental efforts. However, cultural expectations 

around formal instruction versus play, attitudes toward technology usage, and collectivist versus individualist orientations shape 

how families engage with online learning (Howard & Mozejko, 2020). In collectivist societies, communal child-rearing practices 

often distribute educational responsibilities across a broader network, potentially enhancing support but also risking inconsistent 

messaging if roles are not clearly defined. 

Identified Research Gaps 

Although extensive literature documents family influences in traditional schooling, systematic empirical investigations into their 

role in online education are sparse. Prior studies have largely focused on individual learner traits or instructional factors, neglecting 

the complex interplay of household variables. This study addresses this lacuna through a mixed-methods approach that quantifies 

key family predictors and unpacks lived experiences, thereby providing actionable insights for practice and policy. 

METHODOLOGY 
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Research Design 

Adopting a convergent mixed-methods framework, this study integrates quantitative and qualitative data to generate a holistic 

understanding of family dynamics in online learning (Creswell & Plano Clark, 2017). Concurrent data collection and analysis enable 

cross-validation and richer interpretation. 

Participants and Sampling 

Quantitative Phase: 312 secondary school students (grades 9–12) enrolled in fully online courses during the 2024–2025 academic 

year participated. The sample comprised 168 females (53.8%) and 144 males (46.2%), aged 14–18 (M = 16.2, SD = 1.1), drawn via 

stratified random sampling from three urban districts. 

Qualitative Phase: A purposive subsample of 24 participants (12 students and 12 parents) was selected to represent diverse family 

structures (single-parent, dual-working, multigenerational) and academic performance tertiles (top, middle, bottom). 

Semi-structured interviews were conducted until thematic saturation was achieved. 

Instruments 

Family Dynamics Survey: A 42-item scale amalgamating validated measures of parental involvement (Hoover-Dempsey & 

Sandler, 2005), home environment quality (Bradley & Caldwell, 1984), and sibling relationship quality (Stocker et al., 1997). Items 

used a 5-point Likert format. 

Academic Engagement Measure: The Online Student Engagement Scale (Dixson, 2015), assessing behavioral, emotional, and 

cognitive engagement. 

Performance Metrics: Official course completion rates and final GPA (4.0 scale) obtained with district approval and anonymized. 

Interview Guides: Semi-structured protocols probed daily routines, technological supports, sibling interactions, emotional climate, 

and adaptive strategies in resource constraints. Interviews (45–60 minutes) were transcribed verbatim. 

Data Collection Procedures 

Following IRB approval and informed consent, surveys were administered online during class-scheduled sessions. Academic 

records were matched anonymously. Interviews were scheduled within two weeks of survey completion via secure video 

conferencing. 

Data Analysis 

Quantitative: SPSS v27 was used for descriptive statistics, Pearson correlations, and hierarchical multiple regressions predicting 

engagement and GPA from family dynamics variables. Assumptions of normality, multicollinearity, and homoscedasticity were 

checked and met. 
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Qualitative: NVivo 12 facilitated thematic analysis using Braun and Clarke’s (2006) six-phase approach: familiarization, coding, 

theme generation, theme review, definition, and reporting. Triangulation between student and parent narratives enhanced validity. 

Member checking with selected participants ensured credibility. 

RESULTS 

Quantitative Outcomes 

Descriptive Profiles: Mean parental involvement = 3.72 (SD = 0.64); home environment quality = 3.58 (SD = 0.71); sibling 

relationship quality = 3.21 (SD = 0.89). Engagement average = 3.45 (SD = 0.68); mean GPA = 3.12 (SD = 0.47). 

Correlations: Parental involvement correlated moderately with engagement (r = .54, p < .001) and GPA (r = .48, p < .001). Home 

environment quality showed similar associations (engagement r = .46, p < .001; GPA r = .41, p < .001). Sibling relationship quality 

correlated with engagement (r = .29, p < .01) but not significantly with GPA (r = .12, p = .07). 

Regression Models: Hierarchical regression predicting engagement entered parental involvement and home environment quality in 

Step 1 (R² = .42), with sibling relationship quality in Step 2 raising R² to .43 (ΔR² = .01, p = .02). Significant predictors: parental 

involvement (β = .39, p < .001), home environment quality (β = .33, p < .001), sibling quality (β = .15, p = .02). For GPA, parental 

involvement (β = .36, p < .001) and home environment quality (β = .28, p < .001) remained significant (total R² = .39); sibling 

quality was non-significant (β = .08, p = .10). 

Qualitative Themes 

1. Structured Routines Foster Consistency: Families establishing co-created daily schedules reported smoother transitions 

into online classes, reduced distractions, and higher on-task behavior. 

2. Emotional Scaffolding Mitigates Stress: Positive reinforcement, family breaks (e.g., walks, games), and empathic 

listening were instrumental in sustaining learner motivation during challenging modules. 

3. Sibling Peer Tutoring and Conflict Mediation: Older siblings’ tutoring enriched comprehension, while parental 

mediation of device-sharing conflicts via equitable schedules maintained harmony. 

4. Adaptive Resource Strategies: Low-income families employed rotating device schedules, mobile data sharing, and 

community Wi-Fi to ensure connectivity, albeit with occasional disruptions. 

5. Extended Family as Supplemental Educators: Grandparents and other relatives reinforced lesson content through 

culturally relevant examples and storytelling, providing additional academic support and behavioral norms. 

CONCLUSION 

This mixed-methods investigation elucidates the centrality of family dynamics in online learning success. Parental involvement and 

a high-quality home learning environment emerge as robust predictors of both engagement and academic performance, accounting 

for approximately 40% of variance in outcome measures. Sibling relationships significantly influence engagement, though their 

direct effect on grades is marginal. Qualitative insights reveal the mechanisms underpinning these statistical associations: 

co-constructed routines, emotional scaffolding, sibling peer tutoring, and family-driven adaptive strategies. 
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Implications for educators include integrating family-centered components into online course design—such as regular parent 

outreach, workshops on creating structured home learning spaces, and guidance for effective sibling collaboration. Policymakers 

should prioritize equitable access to devices and broadband for underserved households and consider funding community learning 

hubs to supplement home environments. Future research should pursue longitudinal designs to assess the stability of family 

influences over time, explore cross-cultural variations in extended family roles, and incorporate learning analytics for objective 

engagement metrics. Recognizing families as pivotal partners in virtual education can inform more holistic, context-sensitive 

strategies that enhance student resilience, motivation, and achievement. 

SCOPE AND LIMITATIONS 

This study offers an in-depth examination of how family dynamics influence online learning success among urban secondary school 

students; however, several limitations constrain the generalizability and interpretability of the findings and delineate the scope for 

future inquiry. 

Contextual Boundaries  

Our sample was drawn exclusively from three urban school districts in India, where infrastructure, cultural attitudes toward 

education, and family structures may differ substantially from those in rural areas or other countries. Consequently, the identified 

relationships between parental involvement, home learning environment, and academic outcomes may not fully translate to contexts 

with different socioeconomic profiles, language mediums, or educational policies. For instance, in regions with intermittent 

electricity supply or highly communal living arrangements, the feasibility of establishing dedicated study spaces or consistent daily 

schedules could be markedly different. 

Cross-Sectional Design  

The convergent mixed-methods approach provided a rich snapshot of family dynamics and student outcomes during the 2024–2025 

academic year, yet its cross-sectional nature limits causal inference. Although regression analyses reveal significant associations, 

we cannot determine whether increased parental involvement directly leads to higher engagement and grades, or if 

higher-performing students elicit greater parental support. Longitudinal or experimental designs—tracking families and learners 

over multiple semesters or employing interventions that manipulate levels of parental engagement—are necessary to establish 

temporal precedence and causality. 

Measurement Constraints  

Quantitative measures relied on self-report instruments to assess parental involvement, home environment quality, sibling 

relationship quality, and online engagement. While these scales are grounded in established research and demonstrated acceptable 

internal consistency during pilot testing, self-report data are susceptible to social desirability and recall biases. Students and parents 

may overstate positive behaviors or underreport challenges to present themselves favorably. Future studies should integrate objective 

indicators—such as learning management system logs to track login frequency, time on task, and assignment submission patterns—

to corroborate self-reported engagement. Similarly, direct observations or photographic audits of home study spaces could validate 

reported environmental quality. 

Sample Composition and Size  

Although the quantitative phase involved a robust sample of 312 students, the qualitative component included only 24 participants 
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(12 student–parent dyads). While this size was sufficient to reach thematic saturation within the targeted urban districts, it may not 

capture the full variability of family experiences, particularly among underrepresented groups such as single-parent households with 

limited literacy, families experiencing economic hardship beyond device shortages, or households with children who have special 

educational needs. Expanding qualitative samples to include these subpopulations—along with families from rural, tribal, or 

non-English-medium settings—would enrich understanding of context-specific challenges and adaptive strategies. 

Instrument Adaptation and Psychometric Validation  

The Family Dynamics Survey amalgamated items from multiple validated instruments, adapted to reflect online learning contexts 

(e.g., device troubleshooting, digital monitoring). Although initial factor analyses indicated coherent subscales, comprehensive 

psychometric validation—such as confirmatory factor analysis, test–retest reliability, and measurement invariance testing across 

demographic groups—was beyond this study’s scope. Future research should undertake rigorous validation studies to refine the 

instrument, ensuring that it reliably distinguishes among varied dimensions of family support in digital education environments. 

By articulating these scope boundaries and limitations, this study provides a transparent foundation for interpreting its findings and 

underscores avenues for future research aimed at strengthening family-centered frameworks in online learning. 

REFERENCES 

• Anderson, T. (2019). The theory and practice of online learning (3rd ed.). Athabasca University Press. 

• Bhattacharya, S., & Sharma, U. (2020). Parental involvement in students’ online learning during COVID-19 pandemic: A systematic review. Journal of 

Educational Technology, 15(2), 45–62. 

• Bonifacci, P., Vecchi, T., & Sorrentino, G. (2019). Digital device sharing among siblings: Implications for home learning. Media Psychology Review, 

12(1), 22–35. 

• Bradley, R. H., & Caldwell, B. M. (1984). The HOME inventory and family demographics. Developmental Psychology, 20(2), 315–320. 

• Broadbent, J., & Poon, W. L. (2015). Self-regulated learning strategies & academic achievement in online higher education learning environments: A 

systematic review. The Internet and Higher Education, 27, 1–13. 

• Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research in Psychology, 3(2), 77–101. 

• Coleman, J. S. (1988). Social capital in the creation of human capital. American Journal of Sociology, 94, S95–S120. 

• Creswell, J. W., & Plano Clark, V. L. (2017). Designing and conducting mixed methods research (3rd ed.). Sage. 

• Dixson, M. (2015). Measuring student engagement in the online course: The Online Student Engagement Scale (OSE). Online Learning, 19(4), 1–15. 

• Dumford, A. D., & Miller, A. L. (2018). Online learning in higher education: Exploring advantages and disadvantages for engagement. Journal of 

Computing in Higher Education, 30(3), 452–465. 

• Fan, X., & Chen, M. (2001). Parental involvement and students’ academic achievement: A meta-analysis. Educational Psychology Review, 13(1), 1–22. 

• Hill, N. E., & Tyson, D. F. (2009). Parental involvement in middle school: A meta-analytic assessment of strategies that promote achievement. 

Developmental Psychology, 45(3), 740–763. 

• Hoover-Dempsey, K. V., & Sandler, H. M. (2005). Final performance report: Parental involvement measurement model. National Center for Family & 

Community Connections with Schools. 

• Howard, P. N., & Mozejko, A. (2020). Digital literacy and online safety: Challenges in an evolving media environment. Media & Communication, 8(2), 

125–136. 

• Jung, I., & Lee, L. (2018). The role of parental support in online learning: A case study from South Korea. International Review of Research in Open 

and Distributed Learning, 19(1), 1–18. 

• Kalil, A., Ryan, R., & Chor, E. (2014). Dynamics of social context and child development. Annual Review of Sociology, 40, 505–524. 

• Kearney, R., & Perkins, D. (2015). Emotional support in online courses: The influence of instructor presence. Journal of Distance Education, 29(2), 15–

30. 

• Lareau, A., & Weininger, E. B. (2003). Cultural capital in educational research. Review of Educational Research, 73(2), 151–169. 



Shraddha Patil / International Journal for Research in Education 

(IJRE) (I.F. 6.002) 

  Vol. 09, Issue: 02, February.: 2020  

 ISSN: (P) 2347-5412 ISSN: (O) 2320-091X 

 

17   Online & Print International, Peer Reviewed, Refereed & Indexed Monthly Journal             
 

 

• Martin, F., Sun, T., & Westine, C. D. (2020). Examining the relationships between online learning readiness, online learning experiences, and learning 

outcomes. Online Learning, 24(1), 128–149. 

• Rouse, K. A. (2016). Home environment and online learning success: A correlational study. American Journal of Distance Education, 30(4), 208–218. 

• Stocker, C. M., Lanthier, R. P., & Furman, W. (1997). Sibling relationships in early adulthood. Journal of Family Psychology, 11(2), 210–221. 

• Syed, M., & Azmitia, M. (2008). Family influences on children’s educational aspirations in immigrant families. Educational Psychology Review, 20(3), 

413–432. 

• Tsai, C.-C., & Tsai, M.-J. (2020). Home environment predictors of online learning self-efficacy and satisfaction in high school students. Journal of 

Educational Computing Research, 57(8), 1925–1951. 

• Whiteman, S. D., McHale, S. M., & Soli, A. (2010). Theoretical perspectives on sibling relationships. Journal of Family Theory & Review, 2(2), 124–

139. 

• Xie, B., & Ke, F. (2018). Parental monitoring and academic performance in online courses. Computers & Education, 126, 320–336. 


