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ABSTRACT

Efforts to decolonize the curriculum have emerged in recent decades as a response to the continued dominance of
Eurocentric paradigms in educational systems globally. While increasing attention is being paid to diversity and inclusion,
many institutions have adopted approaches that are largely tokenistic—offering symbolic representations of marginalized
groups without addressing structural biases. This manuscript critically evaluates the limitations of token representation and
the necessity of a holistic, transformative rethinking of curriculum design. Drawing from interdisciplinary scholarship,
postcolonial theory, and a mixed-methods study involving curricular reviews, educator and student surveys, and expert
interviews, the paper explores how curriculum reform can move beyond surface-level diversity. Findings reveal that despite
policy reforms, deeper pedagogical hierarchies remain intact, and knowledge systems outside the Western canon continue
to be marginalized. True decolonization, as this paper argues, must address the epistemological foundations of education by
recognizing and validating indigenous, local, and marginalized knowledge traditions. The study highlights challenges, such
as institutional resistance and rigid policy standards, while also offering models of progressive practices from selected
universities. In conclusion, the paper calls for a reimagining of curriculum as a dynamic, inclusive, and justice-oriented

space that affirms multiple ways of knowing and learning.
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Figure-1.Achieving True Curriculum Decolonization
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INTRODUCTION

The movement toward decolonizing educational systems has gained significant attention across universities, schools, and policy-
making institutions. While the demand to decolonize the curriculum may appear new in mainstream discourse, it is rooted in a long
history of resistance by colonized peoples, scholars of color, and indigenous communities who have challenged the Western
monopoly over knowledge production. The call to decolonize is not simply about replacing one set of authors with another; it is a

demand to interrogate the foundational assumptions of curriculum, pedagogy, and knowledge validation.
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Figure-2.Challrnges in Decolonizing Curriculum

Postcolonial societies, in particular, face the burden of inherited education systems that were designed not for liberation but for
administration and assimilation. These systems typically prioritize European histories, languages, and epistemologies while
marginalizing local knowledge systems, languages, and cultural narratives. This process, often referred to as "epistemic violence,"

continues today under the guise of neutrality or academic rigor.
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What is at stake is not just content but the purpose of education itself. Should curricula aim to reproduce dominant ideologies, or
can they become tools of critical inquiry and empowerment? In this context, the phenomenon of token representation—where
institutions add a few non-Western readings or celebrate marginalized identities during specific months—fails to address the
systemic exclusions embedded within knowledge hierarchies. Such tokenism may satisfy institutional diversity metrics, but it does

not transform the curriculum's structure or impact on learners.

This paper aims to go beyond these symbolic gestures and unpack what genuine curricular decolonization entails. It explores the
theoretical foundations of decolonization, assesses current practices, and offers frameworks for integrating epistemic diversity into
mainstream education. By drawing on both qualitative and quantitative data, the study seeks to bridge academic discourse with

actionable strategies for educators and policymakers.
LITERATURE REVIEW

The scholarly foundation for decolonizing the curriculum emerges from critical pedagogy, postcolonial studies, and anti-oppressive
education frameworks. Paulo Freire (1970), in Pedagogy of the Oppressed, argued that education should be a dialogic process that
empowers the oppressed to transform their reality. Freire’s vision of emancipatory education inspired generations of educators to

examine how knowledge, language, and learning practices can either sustain or disrupt systemic inequality.

Edward Said’s Orientalism (1978) demonstrated how Western academia constructed "the Orient" as a site of inferiority, requiring
control and civilizing influence. This construction translated into education systems that portrayed non-Western societies as
irrational, static, or underdeveloped. Such representations are not merely historical relics but remain present in contemporary

textbooks, literature syllabi, and global history narratives.

Linda Tuhiwai Smith’s Decolonizing Methodologies (1999) advanced the discourse by critiquing the Eurocentric lens through
which research is conducted and taught in institutions. She emphasized that indigenous knowledge systems are often invalidated
within mainstream academia, resulting in intellectual marginalization. Smith's work challenged educators to reflect critically on

their methodologies and knowledge sources.

More recently, scholars like Bhambra et al. (2018) have critiqued efforts at inclusion that fail to dismantle dominant paradigms.
They argue that initiatives labeled as “diversity and inclusion” often merely append diverse content to existing syllabi without
changing underlying frameworks. This leads to what is termed as "additive inclusion"—a model where diversity is an aesthetic

addition, not a structural concern.

The concept of “epistemic injustice,” introduced by Miranda Fricker (2007), offers further insight. Fricker identifies testimonial and
hermeneutical injustices that occur when certain voices are silenced or dismissed in epistemic communities. This is particularly
relevant to education, where curricular choices often prioritize knowledge from Western white men, rendering others as

intellectually peripheral.

Multicultural education, although progressive in intention, has faced criticism for avoiding critical engagement with power and
coloniality. James Banks (2008) recognized that most multicultural curricula are designed to reduce inter-group conflict rather than
restructure educational knowledge systems. Therefore, while inclusion is necessary, it is insufficient unless it is paired with

decolonial epistemological change.
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Taken together, this literature reveals that the call to decolonize is a call to transform the ontology, epistemology, and pedagogy of

education. This transformation cannot be achieved through token inclusion alone—it demands fundamental structural reimagining.
METHODOLOGY

To examine the nature and depth of curriculum decolonization efforts, this study employed a mixed-method research design
involving document analysis, surveys, and semi-structured interviews. The methodology was carefully chosen to capture both
quantitative metrics of curriculum inclusion and qualitative insights into institutional practices, educator perceptions, and student

experiences.
1. Document Analysis

Curricular frameworks and policy documents from three diverse education systems—India, South Africa, and the United
Kingdom—were collected and analyzed. These countries were selected due to their differing colonial histories, stages of curriculum
reform, and demographic diversity. Content was coded based on indicators of inclusion (presence of non-Western texts),

representation of indigenous knowledge, and structural reconfigurations of pedagogical approaches.
2. Surveys

Structured surveys were administered to a sample of 300 participants: 120 educators and 180 students from universities and
secondary institutions. The survey included Likert-scale and open-ended questions addressing participants' perceptions of

curriculum inclusivity, visibility of marginalized voices, and institutional responses to decolonization discourse.

The survey instrument underwent expert validation and pilot testing to ensure reliability and comprehensibility. The response rate

was 84%, and the collected data were analyzed using descriptive statistics and thematic content analysis.
3. Interviews

Fifteen in-depth interviews were conducted with curriculum designers, education policymakers, and university faculty members.
Participants were selected through purposive sampling based on their involvement in curriculum reform projects. Interview

questions focused on barriers to decolonization, policy dynamics, faculty training, and examples of best practices.

Transcripts were transcribed verbatim and coded using NVivo software. Emerging themes included “institutional inertia,”
“epistemological conservatism,” and “symbolic compliance,” providing rich qualitative data to complement the quantitative

findings.

Ethical approval was obtained from a university review board, and informed consent was secured from all participants. The

triangulation of data sources enhanced the study’s credibility and depth of analysis.

RESULTS
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The findings from this study, derived from curricular documents, educator and student surveys, and expert interviews, reveal a
complex landscape in which decolonization is attempted but often falls short of transformative change. While progress has been

made in terms of awareness and representation, the depth and structure of curricular reform remain limited in most institutions.
1. Tokenistic Inclusion Over Structural Reform

The analysis of curricular documents revealed that most education systems have introduced elements of diversity, often by including
readings from non-Western authors, incorporating global histories, or highlighting marginalized groups. However, 73% of surveyed
educators admitted that these inclusions were typically reactive—implemented in response to student protests or institutional

mandates rather than as part of a long-term vision.

Even in institutions claiming decolonial intent, the structural hierarchy of knowledge persisted. Western epistemologies remained
central to the curriculum, with indigenous or local knowledge positioned as supplementary. For instance, in the UK’s A-level history

syllabi, African civilizations were mentioned but not given equal analytical weight compared to European historical narratives.
2. Student Discontent and Critical Awareness

Among student respondents, 81% believed their curriculum did not reflect their cultural identity or the global diversity of knowledge
systems. Many students noted that non-Western texts or perspectives were often tokenized or relegated to special electives rather
than being embedded in core courses. This marginalization contributed to feelings of alienation and intellectual inferiority among

students from historically underrepresented communities.

Students from South Africa and India expressed frustration with how colonial figures and ideologies continued to dominate the
framing of national histories and philosophies. They voiced a desire for greater engagement with local languages, oral traditions,

and critical theorists from the Global South.
3. Institutional Resistance and Policy Constraints
Interviews with curriculum developers and faculty highlighted several challenges to deeper reform. These included:

e Accreditation requirements that favored established Western canon content.
e Faculty resistance stemming from a lack of exposure to or training in non-Western knowledge systems.

e Administrative hesitancy, driven by concerns over political backlash or accusations of anti-Western bias.

Several respondents also pointed to funding challenges, limited access to indigenous texts or oral archives, and the scarcity of

scholarly infrastructure for alternative epistemologies.
4. Examples of Transformative Practice

Despite these obstacles, a few institutions demonstrated meaningful efforts to reimagine the curriculum. A South African
university’s philosophy department now offers a course structured around African moral philosophy, using oral histories and

community engagement as foundational pedagogical tools. An Indian liberal arts university developed an interdisciplinary “Global
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Epistemologies” program that examines knowledge systems from Asia, Africa, and Latin America on equal footing with European

traditions.

These models not only diversify the curriculum but shift the way students understand knowledge itself—highlighting that knowledge

is contextual, contested, and diverse.
CONCLUSION

The findings of this study make it clear that curriculum decolonization is a multifaceted process requiring more than symbolic
inclusion. The widespread reliance on token representation, while politically convenient, fails to challenge the core hierarchies and
biases that structure educational knowledge. As such, true decolonization requires deep epistemological shifts that go beyond

superficial diversity efforts.

A decolonized curriculum is not simply about representation—it is about reorientation. It demands that we ask: Whose knowledge
matters? Who gets to decide what is taught? And how can education systems cultivate critical thinkers who are rooted in their

cultural contexts yet globally engaged?
Several principles emerge from this research:

1. Curricular Integration: Non-Western and indigenous knowledge must be embedded into the core, not sidelined to
electives or supplementary modules.

2. Pedagogical Pluralism: Teaching methods must reflect diverse ways of knowing, including storytelling, experiential
learning, and community-based knowledge.

3. Faculty Training: Educators need exposure to global epistemologies and pedagogical models to authentically implement
decolonial frameworks.

4. Policy Flexibility: Accrediting bodies must allow for more innovation and cultural specificity in curriculum design.

5. Community Engagement: Decolonizing efforts should be co-designed with local communities, elders, and indigenous

scholars.

Ultimately, decolonizing the curriculum is not a checklist but a continuous process of self-reflection, dialogue, and disruption. It
challenges educators, institutions, and learners to move beyond inherited norms and embrace a richer, more inclusive tapestry of
human knowledge. Only through such a transformation can education fulfill its promise of equity, justice, and empowerment for
all.
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