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ABSTRACT 

Inclusive education is the practice of integrating students with special needs into regular classrooms 

among their non-disabled peers. Inclusive education aims to provide equal learning opportunities and 

provisions for all students regardless of their special abilities or disabilities. The present study examines 

the impact of inclusive education on the academic achievement of students with special needs, 

considering the benefits and drawbacks faced by such students under an inclusive learning system. 

Through a mixed-methods research design, this study compares the academic success of students placed 

in inclusive classes and students in traditional special education classes. The findings indicate that, if 

well implemented, inclusive education can lead to better academic success, better socialization, and 

better self-esteem for students with special needs. The study, however, demands appropriate teacher 

training, adequate resources, and support structures to render inclusive education programs effective. 

The policy and practice implications are put forth, with emphasis on the importance of an 

interdependent response to addressing the diverse needs of students with special needs. 
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INTRODUCTION: 

The philosophy of inclusive education has garnered a lot of attention in education systems worldwide in the 

last few decades. This is based on the assumption that all students, irrespective of the physical, intellectual, or 

emotional disabilities they face, are entitled to receive an education in a shared setting. Inclusive education 

promotes diversity and provides opportunities for special needs students to engage with others, hence 

providing benefits to both groups socially and academically. Although various studies have been carried out 

to test the theoretical advantages of inclusive education, there is still a need for empirical studies to enhance 

the understanding of how inclusive practices affect the academic performance of special needs students. 

Inclusive education is not merely the mere integration of students with disabilities into the regular education 

classroom. It requires changes in pedagogical practice, assessment, and classroom management to enable all 
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students, including students with exceptional needs, to be part of the learning process. This model contrasts 

with the conventional special education models in which students with disabilities are often isolated from their 

peers and taken to specialized settings. While the benefits of inclusive education are well established, there 

are still concerns about its effectiveness in facilitating the academic achievement of students with special 

needs. 

Figure 1: Balancing Benefits of Educational Approaches for special Needs 

The current research endeavors to investigate the impact of inclusive education on the process of learning by 

students with special needs. Specifically, it seeks to answer the following research questions: 

 In what ways does inclusive education affect the academic achievement of students with special needs? 

 What difficulties, if any, do students with special needs have in inclusive settings? 

 What are the ways in which inclusive education can be made more effective? 

The significance of this study is its ability to contribute to educational policy and practice, shaping the design 

of inclusive education programs aimed at serving the interests of all learners. 

LITERATURE REVIEW: 

Inclusive education has attracted enormous scholarly attention, with numerous studies indicating its potential 

to enhance academic performance, facilitate social integration, and promote individual growth among students 

with special needs. As elaborated in the Salamanca Statement (1994), inclusive education is a fundamental 

human right and the solution to achieving universal education. The statement advocates for the integration of 

children with special needs into regular schools and aims to modify the curriculum and teaching methods to 

accommodate their varied needs. 
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One of the underlying reasons for inclusive education is the assumption that children with special needs might 

benefit from academic and social advantages by mixing with their normally developing peers. Inclusion 

provides such students with the chance to participate in common educational experiences, which might have 

a beneficial impact on their intellectual, social, and emotional development. A study conducted by Bunch and 

Valeo (2004) indicates that students with disabilities in general education classrooms tend to exhibit higher 

academic performance, especially in terms of reading and math. Furthermore, such individuals exhibit higher 

socialization skills, as they can form connections with a variety of students. 

                       

Figure 2: Impact of Inclusive Education 

Nevertheless, the effect of inclusive education on student academic performance is not fully positive. Other 

studies have identified problems with inclusion, including inadequate preparation of teachers, absence of 

proper support services, and students with disabilities having negative attitudes towards them. For example, 

research by Vaughn et al. (2000) reported that although students with disabilities in inclusive settings may 

have social benefits, they suffer from academic problems caused by the absence of personalized support. Such 

difficulties may include curriculum access barriers, absence of individualized instruction, and the scarcity of 

resources to meet their specific needs. 

Moreover, the effectiveness of inclusive education is sometimes contingent on the support available to 

students with special needs. Research has revealed that students with disabilities who receive extra support, 

including paraprofessional support, individualized accommodations, or differentiated instruction, have better 

academic outcomes (Miller et al., 2006). Additionally, inclusive education programs with collaboration among 

general education teachers, special education staff, and families are more likely to be successful in addressing 

students with special needs' needs (Friend & Cook, 2013). 
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In spite of these difficulties, empirical evidence always validate the premise that properly implemented 

inclusive education can yield improved outcomes for students with special needs. For instance, in a study 

conducted by Downing (2005), students with intellectual disabilities who were exposed to inclusive education 

showed improved academic achievement over those with similar disabilities in segregated environments. In 

addition, inclusive education can facilitate the acquisition of social skills, self-esteem, and belonging among 

students with special needs, which could also lead to improved academic participation and achievement. 

While there is widespread evidence of the benefits of inclusive education, there are still significant gaps in the 

research, most significantly with regards to long-term academic achievement for special needs students in 

inclusive settings. In this research, we aim to fill this gap by exploring students with special needs' academic 

outcomes in inclusive education programs and defining the characteristics that lead to success or failure. 

METHODOLOGY 

The study employs a mixed-methods approach to evaluate the academic performance of special needs students 

in inclusive learning settings. The quantitative component deals with the comparison of academic performance 

of students in inclusive classes and special education classes. The qualitative component provides an insight 

into the experience of students, teachers, and parents regarding the strengths and weaknesses of inclusive 

education. 

Participants 

The study was conducted in a large city school district, and 100 students who were identified as having special 

needs were chosen as the sample. Fifty of the participants were placed in inclusive classrooms, where they 

participated in activities with their typically developing peers, and the other fifty were placed in special 

education classrooms. The participants in the inclusive classrooms had different disabilities, including 

learning disabilities, attention-deficit hyperactivity disorder (ADHD), and mild intellectual disabilities. The 

students placed in the special education classrooms, on the other hand, had more severe disabilities, including 

autism and severe intellectual disabilities. 

The students were selected based on their personal education plans (IEPs) to match them by grade level, age, 

and disability type in a manner that would enable comparison of the two groups. Information was also 

collected from the children's teachers and parents via surveys and interviews. 

Data Acquisition 

 Academic Performance Data: Academic success of students was assessed by using standardized test 

scores in reading, math, and writing. The scores were obtained from the school's official records for 

the most recent academic year. Additionally, the teachers offered grades for all the students in core 

subjects for the same period of time. 

 Teacher Surveys and Interviews: Teachers of both inclusive classrooms and special education were 

asked to complete surveys regarding their experience with the students in their classrooms. The surveys 

had questions related to how well they felt they were prepared to teach students with special needs, the 

practices used to support these students, and how they perceived the academic progress of the students. 

Additionally, a panel of teachers chosen to participate were interviewed to further understand their 

experiences with inclusive education. 
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 Parent Interviews and Surveys: Surveys were distributed to the parents of special students that 

measured parents' perceptions compared to their child's academic success, social inclusion, and overall 

classroom experience. Parents were interviewed to offer more qualitative data concerning their 

perceptions of inclusive education quality. 

 Observational surveys were conducted within inclusive and special education environments in order 

to gauge the level of interaction between the special needs children and their able-bodied peers, and 

the application of accommodations and modifications in the curriculum. 

Data Analysis 

Quantitative data were examined through descriptive statistics to represent the academic performance of 

students in both general and special education settings. Comparative analysis was carried out through t-tests 

to ascertain whether there were statistically significant differences in academic outcomes between the two 

cohorts. 

Qualitative data gathered by interview and survey processes among parents and teachers were subjected to 

thematic analysis to seek common patterns and themes of underlying influence of inclusive education on the 

performance of the students. Second, observational data were employed in the triangulation of results from 

the survey and interview, thereby offering an integrated perspective into the dynamics of classrooms as lived 

within inclusive environments. 

SURVEY OUTCOMES 

Table 1: Demographic Breakdown of Survey Participants (n = 100) 

Category Frequency (n) Percentage (%) 

Age Group   

18-25 20 20% 

26-35 25 25% 

36-45 30 30% 

46-60 15 15% 

60+ 10 10% 

Role in Education   

Teachers 40 40% 

Parents 35 35% 

Special Education Professionals 25 25% 

Gender   

Male 45 45% 

Female 55 55% 

 

Table 2: Survey Responses on the Impact of Inclusive Education on Academic Performance (n = 100) 
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Statement Strongly 

Agree 

(n) 

Agree 

(n) 

Neutral 

(n) 

Disagree 

(n) 

Strongly 

Disagree 

(n) 

1. Inclusive education improves academic 

performance for students with special needs. 

35 40 15 5 5 

2. Teachers are adequately trained to support 

students with special needs in inclusive classrooms. 

10 30 30 20 10 

3. Students with special needs in inclusive settings 

experience better social integration. 

40 45 10 3 2 

4. There are sufficient resources (e.g., materials, 

support staff) to support inclusive education. 

15 20 35 20 10 

5. Students with special needs perform better 

academically in inclusive settings compared to 

traditional special education settings. 

25 30 20 15 10 

6. Parents feel that inclusive education benefits 

their child’s academic progress. 

30 50 10 5 5 

7. The presence of students with special needs in 

regular classrooms positively impacts their typically 

developing peers. 

25 40 20 10 5 

8. Inclusive education leads to increased self-

esteem and confidence for students with special 

needs. 

45 40 10 3 2 

 

Chart 1: Survey Responses on the Impact of Inclusive Education on Academic Performance 
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1. Inclusive education improves academic performance for students with special
needs.

2. Teachers are adequately trained to support students with special needs in inclusive
classrooms.

3. Students with special needs in inclusive settings experience better social
integration.

4. There are sufficient resources (e.g., materials, support staff) to support inclusive
education.

5. Students with special needs perform better academically in inclusive settings
compared to traditional special education settings.

6. Parents feel that inclusive education benefits their child’s academic progress.

7. The presence of students with special needs in regular classrooms positively
impacts their typically developing peers.

8. Inclusive education leads to increased self-esteem and confidence for students
with special needs.

Survey Responses on the Impact of Inclusive Education on Academic Performance 

Strongly Agree (n) Agree (n) Neutral (n) Disagree (n) Strongly Disagree (n)
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RESULTS 

The findings from the research are summarized into two groups: qualitative observations and quantitative 

findings. 

Quantitative Results 

Academic Performance: 

Students enrolled in inclusive classrooms performed significantly higher in reading and math compared to 

their counterparts in special education classes. On average, inclusive classroom students scored 15% higher 

on standardized reading and 12% higher on math tests. 

In writing, there was a smaller difference, with students in inclusive classrooms scoring 5% higher than those 

in special education classrooms. 

Grading by teachers was also consistent with these findings, with students in integrated classes achieving 

higher overall grades in core subjects. 

Subgroup Performance: 

In inclusive classrooms, students with mild disabilities, i.e., learning disabilities and attention-

deficit/hyperactivity disorder (ADHD), exhibited the most significant academic gains. However, students with 

more profound disabilities, i.e., autism, exhibited comparatively smaller academic gains; yet, they still 

exhibited substantial gains in social integration and involvement. 

In special education settings, students with more pervasive disabilities performed better academically than 

their less incapacitating-disability peers, a condition which can likely be explained by the highly 

individualized approach to instruction characteristic of such settings. 

Qualitative Findings 

Teacher Perceptions: 

Instructors in the inclusive classroom settings reported that having students with special needs was a positive 

factor in the classroom atmosphere. The instructors reported that students with no disabilities benefited by 

learning the skills of cooperating and relating to their peers with different abilities. 

But teachers worried that there wasn't sufficient targeted training and resources to support students with special 

needs adequately. They cited the necessity of more professional development and simpler access to assistive 

technology. 

Parental Views: 

Parents of children in inclusion classes frequently relayed positive reports, observing their children to be more 

engaged at school and have improved social capabilities. Parents provided many positive reviews of the 

learning their children accomplished. 

Parents of students with special education peers reported that the students had achieved significant academic 

progress, but also recognized the social isolation that might take place in segregated environments. There were 

parents who insisted on more integrated opportunities for the students.  
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Classroom Observations: The observations that were carried out in inclusive classrooms proved that students 

with special needs were able to access a variety of academic and social activities. However, it was observed 

that students with more severe disabilities, such as those with autism, fell behind group activities and required 

more assistance. In special education environments, students received highly individualized instruction, which 

allowed them to progress academically. However, they were given few opportunities for contact with students 

from general education backgrounds.  

CONCLUSION  

This research offers robust evidence to indicate that inclusive education has the potential to positively affect 

the academic performance of students with special needs, especially when supported by proper support 

mechanisms and teacher education. Students in inclusive classrooms demonstrated greater academic 

achievement in reading, maths, and writing than students in regular special education classrooms. 

Furthermore, inclusive education facilitated improvements in social skills, self-esteem, and feelings of 

belonging among students with special needs. Nonetheless, the research continues to point to several barriers 

which need to be addressed in a move to consolidate the efficacy of inclusive education. These include calling 

for increased training of teachers, increased accessibility of resources and support services, as well as 

enhancing teaching methodologies in a way that addresses the diversified needs of learners with special needs. 

Additionally, it is paramount to take note of the diversified needs of the learners, where learners with increased 

disabilities may be experiencing increased adversity in inclusive settings. In conclusion, inclusive education 

has the potential to improve the learning and development of students with special needs, but its success relies 

on careful planning, teamwork, and constant support for both teachers and students. Teachers and 

policymakers must work together to create inclusive learning environments that provide equal opportunities 

to all students. 
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