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ABSTRACT

This study examines the relationship between teacher
motivation and performance in semi-urban schools,
exploring how intrinsic and extrinsic motivational factors
influence instructional quality, classroom management,
and student outcomes. A quantitative, descriptive-
correlational design was employed, involving a purposive
sample of 150 teachers from ten semi-urban government
and private schools. Data were collected via a self-
administered questionnaire comprising two subscales:
motivation (intrinsic and extrinsic) and performance
(self-assessment and supervisor evaluation). The
instrument demonstrated strong reliability (Cronbach’s a
= 0.87) and content validity confirmed through expert
review. Descriptive statistics characterized participant
demographics and mean scores. Pearson’s correlation
and multiple regression analyses assessed relationships

and predictive power.
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Results revealed a significant positive correlation between
overall motivation and performance (r = 0.62, p < 0.001),
with intrinsic motivation emerging as the stronger
predictor (B = 0.45, p < 0.001) compared to extrinsic
motivation (f = 0.28, p < 0.01). No significant differences
were found by gender or years of experience. Findings
underscore the critical role of fostering autonomy,
professional growth, and collegial support to enhance
teacher  performance in semi-urban  contexts.
Recommendations  include targeted professional
development, recognition programs, and improved
working conditions. Limitations involve reliance on self-
report measures and cross-sectional design. Future
research should adopt longitudinal and mixed-method
approaches to deepen understanding of motivational

dynamics over time.
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INTRODUCTION

Teacher quality is widely recognized as a cornerstone of
effective education, directly influencing student engagement,
learning outcomes, and school improvement. Within this
domain, motivation is a pivotal driver that shapes teachers’
commitment, instructional innovation, and perseverance in
the face of challenges. While extensive research has
examined teacher motivation in urban and rural settings,

semi-urban  schools—characterized by  transitional
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demographics, resource constraints, and evolving community
expectations—remain underexplored. These schools often
grapple with disparities in infrastructure, professional
support, and socio-economic diversity that can uniquely

impact both motivation and performance.
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Fig.2 Performance in Semi-Urban Schools,Source([2])

In semi-urban regions, teachers frequently navigate moderate
class sizes, mixed student abilities, and limited access to
continuous professional development. Extrinsic motivators
such as salary increments and recognition may be modest,
while intrinsic motivators like autonomy and mastery could
be hindered by rigid curricula or administrative practices.
Understanding how these factors interplay is crucial for
policymakers, school leaders, and educational planners
aiming to bolster teaching effectiveness in semi-urban

contexts.

This study aims to (1) assess the levels of intrinsic and
extrinsic motivation among semi-urban school teachers, (2)
measure  their  self-reported and  supervisor-rated

performance, and (3) examine the strength and nature of the

relationship between motivation dimensions and performance
outcomes. By shedding light on the motivational drivers of
performance, the research seeks to inform targeted
interventions that enhance teacher effectiveness and,

ultimately, student success in semi-urban schools.
LITERATURE REVIEW

Theoretical Perspectives on Motivation

Motivation theories provide foundational insights into the
drivers of human behavior. Maslow’s hierarchy of needs
posits that individuals progress from basic physiological
needs to higher-level psychological needs, with self-
actualization representing peak motivation. Herzberg’s two-
factor theory distinguishes between hygiene factors (e.g.,
salary, work conditions) that prevent dissatisfaction and
motivators (e.g., achievement, recognition) that foster
satisfaction. Self-Determination Theory (SDT) emphasizes
the role of autonomy, competence, and relatedness in intrinsic
motivation, asserting that environments supporting these
needs yield higher engagement and well-being. Vroom’s
expectancy theory further outlines that motivation is a
function of expectancy (belief in one’s capability),
instrumentality (belief that performance leads to outcomes),

and valence (value of outcomes).
Empirical Studies on Teacher Motivation

Empirical investigations have consistently linked motivated
teachers to improved classroom practices, student
engagement, and academic achievement. Studies in urban
schools demonstrate that intrinsic factors—such as
professional growth opportunities and collaborative
cultures—are stronger predictors of pedagogical innovation
than extrinsic rewards. In contrast, research in rural settings
often highlights the predominant role of salary supplements
and infrastructure improvements in sustaining teacher

retention and basic performance standards.

However, semi-urban schools sit at an intermediary juncture:
they may offer more resources than rural schools yet lack the

robust support systems of urban institutions. A recent study
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in semi-urban districts of India found that while teachers
valued professional development workshops, irregular
scheduling and insufficient follow-up limited their
motivational impact. Another investigation reported that
recognition from school leadership and parent communities
significantly bolstered teachers’ sense of accomplishment and

willingness to adopt new teaching methodologies.
Gaps and Rationale for the Present Study

Despite growing interest in contextualized motivation
research, semi-urban settings remain underrepresented.
Existing studies often aggregate semi-urban data with rural or
urban samples, obscuring unique challenges and motivational
dynamics. There is a paucity of quantitative analyses
correlating distinct motivation dimensions with measurable
performance outcomes in semi-urban schools. Moreover, few
studies incorporate both self-assessment and supervisor
evaluations, which can reveal perceptual discrepancies and

offer a more comprehensive performance measure.

This study addresses these gaps by disaggregating intrinsic
and extrinsic motivation, employing validated measurement
instruments, and integrating dual performance assessments.
The focus on semi-urban schools in a specific region
enhances contextual relevance, while the correlational design
elucidates predictive relationships, guiding evidence-based

strategies to optimize teacher motivation and performance.
METHODOLOGY

Research Design

A descriptive-correlational design was adopted to explore the
relationship between teacher motivation and performance.
This quantitative approach enables measurement of variables
and examination of their statistical associations without

manipulation.
Participants and Sampling

The sample comprised 150 teachers from ten semi-urban
schools (five government and five private) in the selected

district. Purposive sampling ensured representation of both

sectors. Inclusion criteria required a minimum of two years of

teaching experience and full-time employment status.
Instrumentation
Motivation Scale

A 24-item motivation scale was developed, covering intrinsic
motivation (12 items: autonomy, competence, relatedness)
and extrinsic motivation (12 items: salary, recognition, work
environment). [tems were rated on a 5-point Likert scale (1 =

strongly disagree to 5 = strongly agree).
Performance Scale
Performance was measured using a two-pronged approach:

1. Teacher Self-Assessment: A 10-item self-
evaluation scale addressing instructional planning,
classroom management, and student engagement (5-

point Likert).

2. Supervisor Evaluation: School principals
completed a parallel 10-item rubric assessing the

same domains.
Validity and Reliability

Content validity was established through expert panel review
(two university faculty, one district education officer). A pilot
test with 20 teachers yielded Cronbach’s alpha values of 0.84
(intrinsic), 0.81 (extrinsic), 0.85 (self-assessment), and 0.79
(supervisor evaluation), indicating acceptable internal

consistency.
Ethical Considerations

Approval was obtained from the Institutional Ethics
Committee. Participation was voluntary; informed consent
was secured. Anonymity and confidentiality were maintained

by coding responses.
Data Collection and Analysis

Questionnaires were distributed during staff meetings and
collected within two weeks. Data were entered into SPSS

Version 25. Descriptive statistics (mean, standard deviation)
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summarized demographic and scale scores. Pearson’s
correlation examined bivariate relationships. Multiple
regression analysis assessed the predictive power of intrinsic
and extrinsic motivation on performance. Statistical

significance was set at p < 0.05.
Research Conducted as a Survey

The survey protocol entailed several steps to ensure rigor and
clarity. Initially, school authorities were approached for
permission; upon approval, teachers received an information
sheet outlining the study’s purpose and procedures.
Questionnaires were administered in paper form during
scheduled staff development sessions to maximize response
rates. Participants completed the forms anonymously, placing
them in sealed collection boxes. A total of 160 questionnaires
were distributed; 150 completed forms returned (93.75%
response rate). Demographically, participants included 78
females and 72 males; age ranged from 24 to 58 years (M =
37.4, SD = 8.2); teaching experience varied from 2 to 30 years
M=12.1,SD=17.5).

Survey items were coded numerically and checked for
missing values; cases with more than 10% missing data were
excluded (none). Data screening confirmed normal
distribution (skewness and kurtosis within £1). No extreme
outliers were detected. The final dataset of 150 cases

proceeded to analysis.
RESULTS

Descriptive Statistics

Table 1 presents mean scores and standard deviations for

motivation and performance scales.

Intrinsic Motivation: M = 3.82, SD = 0.56
e Extrinsic Motivation: M =3.45 SD=0.61

o  Self-Assessment Performance: M = 3.76, SD =
0.52

e Supervisor Evaluation Performance: M = 3.68,

SD =0.48

Correlation Analysis
Pearson’s correlation coefficients (Table 2) indicated:

e Intrinsic motivation correlated strongly with self-
assessed performance (r = 0.59, p < 0.001) and

supervisor-rated performance (r=0.57, p <0.001).

e Extrinsic motivation correlated moderately with
self-assessed performance (r = 0.44, p < 0.001) and

supervisor-rated performance (r = 0.41, p <0.01).

e Overall motivation (combined intrinsic and
extrinsic) correlated with combined performance

scores at r = 0.62 (p < 0.001).
Regression Analysis

A multiple regression was conducted with intrinsic and
extrinsic motivation as predictors and combined performance
score as the dependent variable. The model was significant,
F(2,147) =64.5, p < 0.001, explaining 47.2% of the variance
in performance (R? = 0.472).

e Intrinsic motivation emerged as the strongest

predictor (B=0.45, t="7.12, p <0.001).

e Extrinsic motivation also contributed significantly

(B=0.28,t=4.41,p<0.01).
Demographic Comparisons

Independent samples t-tests and one-way ANOVAs
examined differences in motivation and performance by
gender and years of experience (grouped into early-career: 2—
7 years; mid-career: 815 years; late-career: 16+ years). No
significant gender differences were observed (p > 0.05).
Similarly, experience groups did not differ significantly in
motivation or performance scores (p > 0.05), suggesting
motivational factors operate consistently across demographic

subgroups in semi-urban contexts.
CONCLUSION

This study provides empirical evidence that both intrinsic and

extrinsic ~motivation significantly influence teacher

30 Online & Print International, Peer Reviewed, Refereed & Indexed Monthly Journal




Siddharth / International Journal for Research in Education (IJRE)

(I.F. 6.002)

Vol. 14, Issue: 11, November: 2025
ISSN: (P) 2347-5412 ISSN: (0) 2320-091X

performance in semi-urban schools, with intrinsic motivation
demonstrating a stronger predictive role. The high response
rate and robust statistical associations highlight the critical
need to foster internal drivers—such as professional
autonomy, mastery, and collegial support—to enhance
instructional effectiveness. Extrinsic factors, including fair
remuneration and recognition, also contribute meaningfully

but to a lesser extent.

Implications for Practice: School administrators should
prioritize strategies that support teacher empowerment, such
as participatory decision-making, peer mentoring, and access
to continuous professional development. Recognition
programs and incremental incentives can complement these
efforts by addressing extrinsic needs. Education
policymakers might consider allocating dedicated funds for
semi-urban teacher support units and establishing clear career

progression pathways.

Limitations and Future Research: The cross-sectional
design limits causal inference; longitudinal studies could
explore motivational trajectories over time. Reliance on self-
report and supervisor ratings may introduce bias; future
research should integrate classroom observations and student
outcome measures. Qualitative investigations could enrich
understanding of contextual nuances influencing motivation

in semi-urban settings.

By illuminating the motivational determinants of teacher
performance, this research offers actionable insights for
enhancing educational quality in semi-urban schools,

ultimately contributing to equity and excellence in education.
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